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- response sets, and those behavmr patterns uh;ch become senous barners to

learn:mg that are des:.red 1n the affectlve doma:.n.

) prov1de four broad categories == an overarchang framevork - for a humanzstlc

. 7 One of the very specfal contr:.butlons ve, as speech educators, make to
the whole realm o“ ethzcat:.on, :m general, and to students, 1n partlcular,
res1des m vhat we loosely cali our "humam.st:.c approach." Although most of
us knou we do 1t (contnbute in th15 manner) - and some of us do 1t more

than others - few of us, I suspect, spend much t1me thlnk:.ng about what we

do 1n spec1f1c terms, nth respect to “our "humamst:.c approach." H1th the

current trend toward 1nterpersona1 comnnxcat:.on -— and the subsequent or
correspond:mg trend toward the mtex'personallzatlon of the bas1c speech “COUrsSe we -
we are even- more d1rectly treat:mg comun:n.cat:.on as a humanlzlng force than

ever before (espec:.ally 1f you comder the trad1t10na1 approach to publ:.c
spealuns). -
red1rected our focus from 1nf1uence to understandmg and from speaker-actmg— ,
Such a- v1ew of comn:.ca-—r -

t:n.on - comumcat:.on as 1t relates to one-to-one and one-to-feu sltuat1ons 7

upon-aud:;tor to mutual-mteractton or transact:.on.

R as opposed to the publ:.c speak:.ng emphas;s on the one-to-many s'a tuat:.on -

places luch greater emphas:.s on the des:.re to relate to other persons. Th1s
emphas:.s necessanly requ:.res that we pay attentxon to "hou we perce1ve each
other, our onentatxon touard other people 1n general, our 1nterpersona1

aeve‘.ropmg mean1ngfu1 re1at1onsh1ps tu.th others."‘_‘ Th:.s 1nterpersona1 approach -

77 w:Lth 1ts obvlous humam.st:.c b1as - has thrust us more dramatlcally, perhaps

than any other prev:.ous trend 1n speech, 1nto the affect:.ve doma:m. "The

affectlveﬁdomaln conta:ms behav:.ols and oojectlves vh:.ch have some: emot1ona1
overtone. It encompasses 11kes and d:.sl:.kes, att1tudes, values and be11efs."2
'I'he mterpersonal approach has caused us to become concerned about affectlve
behav:.oral ob;ect:.ves so that we m:.ght 1dent1fy spec1f1cally the outcomes of

In th:|.s essay, I will

-

Th:.s trend toward 1nterpersona1 connun:.catlon has changed or - L




k ‘ap;iroach.

3

that mght “be 1ncluded under each category.

sens:.t:.nty

env1ronment.

1nteract10n

] Aand engag:.ng act1v1t1es requ1res that the part1es to 1t transmt and rece:.ve

mum.catzon events hy enhanc:.ng the des1re and the need of students to reach

. 5,,,,,out beyOnd themselves. o :,‘ I o IR

3 t1on, and masklng.

s back processes. 7'

MThe f1rst category mvolves the conf1rmat1on of soc1a1 reahty —a

I vu.ll then descr1be some of the affectlve behauoral ?b;ect:.ves

-

to- self and others in- an 1nteract1on- or transact:.on-orlented

-

That 1s, a cl:unate must be establlshed that encourages open

and trust - not "performance," concealment, select1ve revela-

The latter tends to destroy and d:.stort product:.ve feed— ]

B ""'mformatlon. They must make mterpretat:.ons of messages and then respond to

i The second category -—- uh:.ch would seem to he dependent upon the f1rst f

P

category e would be the open express:.on of feellngs — to allow students to B

express the1r emotlons. An 1nteract10n enmonment f1lled \n.th st1mulat1ng . f, ]

Tom

those messages. He, as teachers, can 1ncrease the effect1veness of our com-

The th:.rd category aga:m somewhat dependent -on- the estabhshment of

the f1rst two - has to do w:Lth change and 1nfluence - 1ncreas:|.ng a student's -

7ah111ty to 1nfluence h:.s ennronment - that 1s, to nave . a s1gn1f1cant effect

*

upon others, thus act1ng upon one's oun needs. The stressr should he on -

) r*mutually 1nfluent1a1 1nterpersona1 encounters rather than on one-way strategles

13

of man1pulat1on and control. —7 7
- The fourth and -1na1 category 1nvolves work and creat1v1ty. The thrust

here must be toward an env:.ronment vhich does not -increase demands for con- I
: formity 'and mass product1on. S:.nce the language of 1nterpersonal commumca-

t1on 1nvolves the total person phys:.cally, emotzonally and soc1ally -~ eXer=

c1ses must be 50 geared as to not only capture but cap1ta11ze on an mdzndualls

ab1l:|.ty to extract the suhstance of h:.s feel:.ngs and to put that substance 1nto

-




messages that they create. S SRR

o - ER, L - - & -

Achlev:.ng competence 1n 1nterper:>onal commun1cat1on is- d1rectly related

'to becomng more human. . To 1ncrease a student's ab111ty to adapt to h:Ls

“external env:a-onment, to ma:.ntam h:.mself 1nternally, and to ach1eve his

.

ob;ect:.ves should be' the goals of an mterpersonal commun1cat10n course.
. There 1s a fa1r amount of research that supports the fact that an md:.ndual
who performs well :m each of these categones can be ;judged 1nterpersona11y N

7competent.u "Research prof11es of such persons 1nd1cate that they can g:.ve

iand rece1ve help, sense a cont1nu1ng process of growth, know how ta learn, ““’

can solve mterpersonal problems 80 that they remaln solved, and recogm.ze

how they affect other people, as well as how they are affected by them "5 -

U:Lthm each of the four broad categor:.es, a number of spec1f1c affec-

- t:ne object:l.ves m.ght be l:.sted whlch would g1ve us more 1ns:|.ght 1nto the

k1nds of act1v1t1es we . m1ght use 1n the classroom and would also reveal the

- k:md of classroom env:.ronment that must be created and ma:mtamed. : Flrst,

under the two broad categor:.es of (1) sens1t1'v1ty to- self and others in an
1nteract:|.on-or1ented env:.ronment and (2) the open express:.on of feel:.ngs, let
me proulde some suggested affect:.ve goals in- behav:.oral terms. Theser affec-
t:.ve goals mght be class1f1ed under the headlng, "Awareness of cond:|.t:|.ons."6
A student can be. 1dent1f1ed as. 1nterpersona11y 11terate 1f he. .

_ -

1. relates personal requ:.s:.te ab111t1es, 1nterests, and att1tudes.

g

ae part1c1pates in class act11r1t1es that 1nvolve the shar1ng of
g ' personal 1nformat:|.on with others. 7
7 ('b. g1ven an attitude or ab111ty ‘check list, can discuss his own
assets and l:;.abll:l.t:.es w:Lth others.
Ce openly expresses his feelings regarding att:.tudes about h1mse1f

- and others.

d. g1ves and rece:wes nonevaluatlve descnpt:.ve feedback.r -

O
1,




2. ‘apprec:fratzes"pe:rsonalA limitations in interpersonal conumnicati_on as

Qeu ias liﬁmtions' of research.

: 8. l1m1ts conc1us1ons to present data but verbally recognizes the
f ] poss1b111ty of error.r N )

7b. attempts to experment and try out nev behav1ors.

e
s

c. frequently challenges classmates and teachers regard1ng general-_

\
i I
ki e
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iz 1zatlons about 1nterpersonal commun1cat1on.: 1A’ S ,f{il;;;,
, fg; : 3.7understands that the theoret1ca1 body of knovledge r~gard1ng 1nter-
"‘%% ri personal communzcatron is generated by people wici-a conpellzng
;ég*'*i t:,:f;;;fdeslre to understand‘how humans behave. *
égi v - ;;;i?;a. shows'respect forkthe 1deas_of conmnnlcat1on theor1sts. ‘ F )
53% Aé;ﬁéjrf;b. uatches ™ prograns about communlcatlon or- WI&h re;ard to the | , .vil;
;§é 7?;: k1nds of communlcatlon s1tuatrons presented. - B , 2:;’ i ooa
;?% :v:ic. recognlnes that 1nterperson;l:commun;cat1on is an enterprrse
- :5 of human be1ngs 1n mutual 1nteract1on or transact1on. ) .
recogn1zes that the bod;Aof knowledge regardlng 1nterpersonal S L E

’ 7j conmun:cat1on grows, poss1b1y W1thout 11m1t (or. the processes
>f‘encompassed by 1nterpersona1 commun1catlon 1ead to a never-end1ng ]

75;{\— "quest for knovledge.) : o 17' S

- a. reallzes that controversles are 1neV1tab1e in the process of growthe.

b. ev1dences ab111ty to l1ve w1th change.

Ce upon 1earn1ng the results of a study, states additional possibili~

ties to 1nvest1gate.

. 5 understands the condltlons under whzch 1nterpersona1 commun1cat1on

operates.
a. accepts the concept that dyadic (friadic or tetradic) communication
o is more intimate and persondl than one-to-many situations.

P Uy .




b. g:Lves of hmself to learn more about h:.mself through others
(the Johan U:.ndou). s o 7 \ 7
.- Ce part1c1pates in a var:.ety of 1nterpersonal s:.tuat:.ons -- from o - ”
' 1: oyad:.c to. small-group and analyzes the d1fferences betueen the
; . s:.tuat:.ons. R 7. ' o S §
;? 6. apprec:.ates the usefulness of a.nterpersonal competence in the advance-_i -
i ’ ment of ‘mmnn ;veli‘are. L 7
»4,7 Lf ae shows mterest 1n engag:mg? others in 1nterpersonal relat- mslups.
- § - be watcnes others in'an attempt to analyze the1r 1nterpersonal behav:.or. / E
7 Ce: attempts to analyze h:l.s own. 1nterpersonal behanor. o - ,—;l_ : ';
%‘% T de app11es knowledge of 1nterpersonal behanor to other human s1tuatz|.ons. c l
;; i 7. recogn:.zes that the mean:.ng of 1nterpersonal competence depends upon
} ' one's personal growth, real:.zat:.on of one's potent:.al and the esta- : :
5% o b11shment of meamngful human relat:.onshlps. L R ‘ - —
- S a. deﬁnes 1nterpersonal commun:.cat:.on as a process of mutual ;mter- ) , ) -
“ B actz.on or- transact:.on. i,“ - R e
7 : i b. se1ects appropr:.ate strategles to the solut:.on of - 1nterpersonal -
. ; problems. e ;'i, = Coe R - h o S
f . Ce cCan 1dent1l‘y and state 1nterpersonal problems. .,; 7 ’ (
” 7 Now, some suggested affect:.ve goals in behauoral terms for the th:.rd broad
";, . ; category that having to do vuth change and 1nf1uence - 1ncrea51ng a student' - :
| - E ab111ty to 1nf1uence h1s env:.ronment vn.ll be presented. These obaectlyes would 4
he dependent upon a student's "Acceptance of values." A student can be identified :
% as’ 1nterpersonally .uterate if he. S
i“ 8. has the habit of respondlng.
é o a w:.llmgly engages in 1nterpersonal communz.catlon vhen one's needs e
: o . requ1re. 7 ’
© b retaine o questioning attitade to permi gdequate consideration o :
L :.;,} e e i
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posszble optzons but also reta;ns an openness to mutual intere

actzon and 1nf1uence. 17, . o e s

+ B N ‘7* T

7>. 9 has the habzt of analyzlng the motzvatzon for one's own behavzur and

7 _the posszble motlvatzon for the behavzor of others.> .ﬂf o F‘ ——

a ;habztually searches for explanatzons for behavzor encountered in -

- 1nterpersonal sdtuatlons. - ,;' B

b. 1dent111es assumptzons made on the baszs of 1nterpersonal en-

— sl

counters and- questzons thezr valzd;ty. f,; .;&i,

10. realzzes that 1nterpersonel communzcatzon is part of modern 11v1ng.
o+ - Af o .
a. comments on 1nterpersonal communzcatzon in the fanzly, ;n buslness,

; 1: teachzng and 1n the communzty. ;

- <o

b. uhen asked,to comment on 1nterpersonal communlcatzon in. modern
;o

7 strategles used to overcome the barrzers. )
anally, some suggested affectzve behaV1ora1 objectlves for the last ] f:*
—broad category that of work and creatzvzty, w111 be presented., These mxght

be grouped under a headzng such as "Preference for values."‘ A student can be 7;3

——

1dent1f1ed as 1nterpersonally llte;ate 1f he dgmonstrates.

-,

11. curzoszty. . ; . :j,;: = 7x C

ae'frequently asks questzons regard;ng 1nterpersonal communzcatzon. 7,?1

:‘ - =

. b, asks dlfferent people the same questzon.

-

Ce applxes nultz-resources,to one questzon;
d. often takes a second looke

e, éoes out of his way to find ehsuers. -
£, reads numerous books and magazznes on 1nterpersona1 conmunzcatzon
or on communicatxon in general. 7
Tk

g.,voluntarzly 1n1t1ates queetions regarding 1nterpersona1 communacep

#

tzon,
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f o ~ ©_ he exhibxts awareness of discrepancies betveen interpersonal )
‘ ] - ,7 a ’ g situations. 7 7 ) A ‘
3 1. includes reading about 1nterpersonal commnication (human T
‘ I f . Arelations) in leisure-time activities. k .
B X | ) - j. uses’all senses inA makmg observations and analyses.
) g | - xk. takes risks Wlth new values, attitudes, ideas and feelings. ‘
7_ ; : A 12. patience. ’ . : i , ,
jﬁ; g l a. is- willing to wait for something vorthwhile - a meaningful
i - : approach, strategy ‘or activity. S ’ B
;, 7 4 h. is \n.lling to wait until he has as- lmch evzdence as possible y T 7
é E | before making judgnents of others. » . . Co *
: g,% ce is willing to engage in long-range projects where no imediate
?" generalizations are possible.
. %%\ 13. persiystence. - 7 7 =,
4 . i = @, is willing ‘to- repeat an effort voluntarily. o )
= - be redesigns a strategy: 1n' an« attenpt";to improve resnlts.
zf “qb, open-mindeédness. o —-
:%; a.ilistens carefulle wh‘en others are talking. o L ‘(
T ‘,N. h. insists on hearing nore than one opinion or one piece of evidence. BRI
% ST Ce is willing to change ideas vhen new or additional ev:.dence is
] aveilable. , ‘
% S . de will give consideration to ideas wvhich differ fron his own,
’ o - 15. confidence in interpersonel comunication.v
'7 # 8 attenpts to use interpersonal strategies when possible. ’ T )
b, looks for data when acting in interpersonal situations. :. N
Ce atte-pts to solve prohlens through interpersonal comsunication.
. enalyzes the interpersonal strategies of others.
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g consults and cons:.ders eources of mterpersonel and communica=
: tion theory. - ‘.:, | e )
16. the importence of interpereonel comnicetion for understanding

_the uodern world.

' T enrolls in comnicetion com'ees. ’ ‘
: gj 7 be- participetee in interpereonel co-lunieetion oriented ai\.uetions :
by ” in extrecurriculer e.ctivitiee. < - o e 4
y,_‘ i 4 17. intellectual ‘and enotionel eetiefection guned fron pureuit of - :
, - ’ , ) interpersonel co-petence. B ;3 R =l
' % e ‘engages in interpereonel eetiutiee during 1eieure tiue. .
% "~ be e.eke ebout and ahareo hio oboervetions of ein:.lerities and 7;]
?{% differencee in his environnent end activities. ) ,
j}—, - i ce willingly owne end helpe othere o\m their ¢ own veluoe. #ictitudes, ,
; 7 7 ideae end feelings B :
- f 18. the deoire to- be orentive. , . 7 7 }
v o n. perticipetee in reoeerch on hie ‘own initietive. ’ ,- : . 7
r S b. offers reelietic elternetivee to a suggested method for doing | ) | 41
i V eonethins. S Lo & -
Ce gete involved in independent etudy. )
19. enjoye interpereonel comnicetion for intellectuel etinuletion.
. ' - emotional involvenent end the pleeeure of underetandins husan
j : relet:.one. , _
) e grevitetee toverd idoe-exchenging activities.
J be euggeete, eupporte, designe and proaotes uutuo.lly influential ,
y v ) interection- end treneection-co-lunicetion eitunt::.one."
L - Coneidering the breadth of the nffectivo donein -~ a8 reveeled in these .
effective behavioral ob:]ectivee == our chellenge ia to crente classrool . |
. , : F
=) | ‘J
; enilowt R T
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A 7Thc tcschsz' u:.ll rurc:.vs 111:1:10 positivc tcodbsck sbcut his succcss s

F T
v o .

W T

conditions that fsczhtatc the sttsinnent of these skills. Obviously, the
tcschpr, thc learner and 'thc lca\mmg, envi:oquent each con.tributcs to the
‘ cstsiﬂ;.shncnt of a conducive lcarning climate, Firat, Asxid‘rperhups most
difficult. ‘we must l;rssk tkronghthc traditional onc-m,‘"teschcr-to-st\_xdcnt
7knowlcdgc-distribution systcl. The teacher and the lssrncr' must shm in chc' .
7 sctting of learning goals Lcsrncrs mst takc thc rcspons:.bi 4ty.r They. must
bc sllowed to risk, to exierirent axd to hslp. They aust be allowed to ex-
pnss thci.r ssct:.o\s. Hhcn fac.’ungs are oponly disclosed and sh.u-cd with othsrs 7 i

in a dcscrivtivc, mn-cvslast.i.vs manne:’, thrcsi and dsfcns:.vcnsss arz sinisizcd.

Csrtsinl.v. 1es.*ncrs \d.ll :.ni.tium look to thc tuchcr for sodol bchsvior.

*

lurning fscilitstor == hut hc mst learn to sccspt sistmt and sttscks by
thg lcsrncrs. 'Hc must try to dedl cffcctivcly vith thc :.ntcx-parsonsl problm
thst nrisc. 7 oL T o , o '

-

Finslly learning itself mast become sxpericncc-bsscd. Activities in the -
chssroon shou.n.d center only on di.rcctly obscr'ublc um.ts ol bchsuor. Also, »
,indfvidusls are much more likcly to cxpcricncc the psychologicsl success -

ncccs"s':ary for intsrpcrsonsl ccspctcncc acquisition vhcn the tscdbs.ck is lnni-
ully d:.stortsd snd linilslly cvslustivc. T )

’I’hc intcnt ot this essay wss to outlinc or define the paraaeters of a
hulsnist‘.lc‘ pros'h in speech. Hsny of the behaviors can be inccrporstod
into whst we know as a traditional public spuld.n; course == sone obviously
csnnot. Some, of coursc, m slrosdy prcscnt. - It would be my hcpe that with

‘ thc brosd hussmstic _base I have: tried to present (the first stcp) a tsschcr
of spesch vould be sble to dcsign spcific classroon activities that would -
highlight many of thcsc objsctivss (the sccond stcp) snd then devise tcchm.qucs

. tor sulustzng affcctivc outccscs (thc third and final step). - The four brosd

categories I have presented, and the specific affective behavioral objectives

e Ao TR LI T e = Safe cwfS e aRA eSS moem s TSl e




i B LS v o 10 : .

‘ K . < + - . - ) ‘f z o
T under uch catcgory, serve to rein:l‘orce the special contnbutzon we, arsr - ,.;{
: o spnch cducators, “asake to the vhole rcah of educntion - ur hu-unstic ] s
“ J lPPl‘OtCh- . ) - - : : S - %{z

= - AN
2y
- * as—
5
* e
« * b ‘g ¢
e . e
= K _ :
) s
[ -
1 3 - ~ - R
F . =
28 - - - /'“%: s
EN .
N e s - -
N »
i . . .
. B - » - -
43
77

1Y
I
|

[
P !
| v
L .
RTINS
it ,
o :
S,
™
Ik
[N
Y
.
T
|
1
|
“
,
1
i
v

_ B f
x; -
>
-] = - "
,f\ R
- 3' ~ 3
;:: T E . ~ :,
o . N N2 * s
. . B -
T .- - ) - N . - <
o . _ :
- a
. - PN
. _
o
)
H] -
- A‘(I
5
- - B
1.
- 1,
i
- S - M -5y
. T
= - ', -t - - -4t
) . 3
_ b
E . =~
. .- =
.
%
M o
s v
- i
-
- P car — e e —— e o - e - A [ T o m e Ly




L e, R

1Joseph A. Ilardo, "th Interpersonal Conmumcatlon?" 'l'he Speech Teacher,

Vol. XXI, No. 1 (January, 1972), - Qnoted from Km Glffm and Bobby Patton's
Basic Read:.ggg in Integ_gersonal Communication (New York: Harper and Row, 1971),
;. ppo 1x-Xe

i

2Robert Je Klbler, Larry L. Barker, and David T, Miles, Behavioral Ob;LctJ.ves

: i; and Instruct:.on (Boston. Allyn and Bacon, Inc., 1970), Pe 56. - A o

3The four categones have been borroved from Artlmr P‘ Bochner and Cl:l.fford

H. Kelley, "Interpersonal Competence. A Parad.gm for Planned Change in Under-
graduate Comun:.cation Instruct:.on" -~ A paper (unpnbhshed) presented at the

, ig;Speech COnnunJ.catJ.on Convent:.on, Ch1cago, Ill:mo:.s, December, 1972.
l’See C. Argyns's, Inter.:grsonal Competence and Organ1zat10na1 Effect:.veness

§ (}iomewood, Ilhno:.s. The Dorsey Press, 1962), Integratmg the Indlndual and

f the Oggam.zatlon (New York° U11ey, 1964), mzatmn and Innovat:.on (Homewood,

1111no:|.s. The Dorsey Press, 1965), "Explorat:.ons in Interpersonal COmpetence-I,"
: ,7 Journal of Amhed Behauoral Sc1ence, Vol. I, No. -1 (1965), 58-83, “Explora=
tlons in Interpersonal Competence-II " Journal of Apphed Behavioral Science,

- Vol. I, No, 1 (1965) 255-269, and "Cond:.t:.ons for Cogpetence Acqtus:.t:.on and

) ,f Theory, Journal of Aggl:.ed Behanoral Sc1ence, Vol. 1} ‘No, 2 (1968), 147-177,
Also see D. A. Kolb and R. E. Boyatz:.s, "On The Dynanucs of the Helping Relat:.on-

sh:.p," in D. A. Kolb; I. M. Rubin, and J. M. McIntyre (editors), Organizational

P_s_zcholog A Book_ of Readings (Englewood Cliffs, New Jersey: Prentice~-Hall,
1971). PP. 339-367.

5Bochner and Kelly, "“Interpersonal Competence," p. 17.:
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6A1pert Fo. Eiss, and Mary Blatt Harbeck, Behavioral Objectives in the
-Affective Domain (Washington, De C.: Nati:onal Science Supervisors Associatien,r

' 1969), ppe 27-31. The major headings (like "Awareness of Conditions") are

b;sed on those suggested by Bloom and Krathwohl in David R« Krathwohl and

Ben;am.n S. Bloom and Bertram B. Has:.a, Taxonomy of Educational Obj]:tnes,

Handbook I: &‘tne Domam (New York:. Longmans, Green and Company, 1956) ’

f“and thelr Taxongg of Educat:.onal Ob;ectlves, Handbook II: Affective Domaln

(New York: David Hcl(gy Company, Inc., 719611»).
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71'-1155 and Harbeck, noral Object:.ves, pp. 27-31. ‘.l‘hese affective

behanoral ob;;ect:.ves were adapted from a hst provlded in this source. Thej—

‘are prouded here as suggest:.ons for an approach° they should not be considered
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